The development of critical thinking is closely related to the questions asked by teachers as the teachers' higher-order questions are cognitively demanding to promote students' critical thinking. The purposes of this study are to investigate how critical thinking was implemented in EFL teachers' questions in the classroom and the challenges faced by EFL teachers in integrating critical thinking questions. In addition, this study also investigated students' reasons for non-response to particular questions asked by teachers. Applying mixed-method research design, the data were collected from classroom observation, interview, questionnaire and documentations. The research participants were two English teachers and 229 number of students of year 8. The results showed that the most dominant questions asked by the two English teachers were in Lower-order questions (78,8%), while the Higher-order questions were only (21,2%) questions. Second, the challenges faced by teachers were students' intelligence has yet to reach the level of higher-order thinking, unconducive-classroom environment, teachers' creativity itself, parental involvement and students' lack of vocabulary. Third, dealing with the reason for students' non-response in particular questions asked by teachers, there were some reasons, such as students are afraid of making mistakes, they could not put ideas into words, and lack of vocabularies. In conclusion, the teachers faced various challenges in implementing critical thinking questions in the classroom.
INTRODUCTION
Critical thinking is a significant topic in one of the primary goals of education in the 21 st century. National Education Association of the United States (2012) reveals that teachers should prepare students for the new global society by incorporating the 'Four Cs', including critical thinking, communication, collaboration, and creativity. Yet, this study was focused on critical thinking. National Education Association of the United (2012, p. 8) states, "teaching critical thinking and problem solving effectively in the classroom is vital for students. Learning critical thinking leads students to develop other skills, such as a higher level of concentration, deeper analytical abilities, and improved thought processing."
The development of students' critical thinking is related to the questions asked by teachers because the teachers' questions are important features in the classroom. Richards and Schmidt (2010) state that questioning behavior is one of the most frequently used teaching techniques to encourage classroom interaction. Moreover, Bloom (1956) asserts that asking questions that are cognitively demanding is an effective means to enhance students' critical thinking.
In line with Bloom's theory, Peraturan Menteri Pendidikan dan Kebudayaan Indonesia No. 22 of 2016 about Standard Process states that 2013 curriculum also adopts a learning approach based on the taxonomic theory that includes three competency domains, namely affective, cognitive, and psychomotor (Indonesia Ministry of Education, 2016) . Critical thinking is instilled in the 2013 curriculum that can be seen from the adoption of Bloom's theory from the least to most difficult cognitive domains as teachers need to promote critical thinking by asking questions in order to encourage students to produce creative and contextual work, both individually and in groups (Indonesia Ministry of Education, 2016) .
The 2013 curriculum has also done efforts to answer the challenges of global citizenship education in which it is also associated with 21 st century characteristics, namely critical thinking, since 2013 curriculum is implemented by using the scientific approach. In addition, scientific approach covers the following steps: (1) observingidentifying problem, (2) questioning formulating the problems to develop critical thinking, (3) collectingcollecting materials or data in various learning ways, (4) associatingto analyze and make conclusions, and (5) communicating developing students' knowledge and skill in delivering ideas clearly (Indonesia Ministry of Education, 2013) .
In line with the objectives of the Indonesia National Education, the government has also included critical thinking as a necessary skill in every level grade of education, especially for junior high school level (Indonesia Ministry of Education, 2010). Teachers are supposed to develop students to think critically, share an idea, and make better judgments.
The accreditation instrument of public high school (BAN S/M, 2017) clearly states in Item No 41 the specific standards for teachers as follows: teachers should have pedagogical competence to which is in relation to promote critical thinking skills that include the rule of learning principles, the design and the implementation of learning, and communication skills with students. In addition, learning activities such as involving group discussion, reading articles or watching videos, then answering questions are designed to encourage the development of critical thinking and social skills by exploring values, supporting content knowledge and developing practical skills (UNESCO, 2015) .
In terms of teachers' competency, Indonesia government has already done Uji Kompetensi Guru (UKG) in 2015. Unfortunately, based on The UKG results, most teachers were still below standard required. Mean score for pedagogical competence was 48.94, meanwhile, the passing grade should be 55 (Indonesia Ministry of Education, 2015) . By looking at the data, pedagogical competence needed to be updated by teachers towards content knowledge and skills. Teachers might also join the seminar, in house training, MGMP (Musyawarah Guru Mata Pelajaran), or PPG (Pendidikan Profesi Guru) in which these forums help teachers to discuss the latest issue of education system and as a place to share idea how to teach students in the 21 st century, especially to promote critical thinking.
Based on the observation of one of the researchers (functioning as the teacher) in joining MGMP group 7 of junior high school of Palembang, most of the teachers involved in MGMP group 7 got difficulties in promoting critical thinking through questioning. It could be seen from the lesson plan they made that they were a lack of knowledge to fulfill the indicator of higher-order thinking skills. They only fulfilled C2: Comprehension. Furthermore, based on the discussion during the training, most of the teachers claimed they had not applied higherorder questioning yet. It was assumed that teachers were still a lack of understanding to promote critical thinking in the classroom.
Similarly, there was a discrepancy between what should be done and what had been practiced teachers' questioning behaviors to promote critical thinking in the language classroom. Some studies related to teachers' questions were conducted in Indonesia context. For example, Yuliawati, Mahmud, and Muliati (2016) found out in Makasar that teachers mostly asked 85.18% knowledge questions and never asked synthesis and evaluation questions as higherorder thinking levels in the classroom. Katemba and Marie (2016) also did research in Bandung with six different English teachers, reported that the most type of the questions that had been used is under lower-order questions with 67.3% and 46.53% belongs to knowledge level which teachers only asked about the definition of the topics, the meaning, and the translation.
In terms of document analysis of lesson plan, Purnawarman, Ratnaningsih, and Gunawan (2017) found out in Bandung Regency that teachers were lack of understanding to decide learning indicator, in the same way, they only fulfilled the indicators by using C2: Comprehension. It was focused on lower-order thinking might not give a contribution to the development of students' cognitive skill in analysis, synthesis, and evaluation. As a result, in classroom observation teachers kept asking related questions trying to have active learning and develop students' thinking skills but it was not achieved well. Matra (2014) reported in Pekalongan that students were faced with problems in understanding difficult words of questions, therefore, teachers needed to repeat their questions to clarify the meaning or translated it into Bahasa Indonesia. It is in line with international education company English First (EF, 2017) reports that Indonesia students' English proficiency were still low level. They found out that Indonesia was in the 39 th rank out of 80 countries participated in the Survey. Unfortunately, Indonesia had fallen seven spots from the previous year, when it was ranked 32 nd out of 72 countries.
In relation to the explanation above, the aim of this study was to investigate how critical thinking was implemented in EFL teachers' questions in the classroom and the challenges faced by EFL teachers in integrating critical thinking questions. In addition, this study also investigated students' reasons for non-response to particular questions asked by teachers.
METHOD
Applying mixed-method research design, the research site was at SMPN 20 Palembang. The research participants were two English teachers who are the members of MGMP (Musyawarah Guru Mata Pelajaran) Group 7. However, the two English teachers were selected based on the following criteria: first, the teachers who hold a Master degree majoring in English Education Study Program; second, the teachers who have been certified and graduated from S1 degree majoring in English education study program, and third, the teachers who have been teaching more than 10 years. This study also involved 229 number of eighth-grade students consisting of eight classes in academic year 2018/2019 where the English teachers as the participants in this study taught.
The data were collected from classroom observation, interview, questionnaire and documentations. To investigate how critical thinking was implemented in EFL teachers' questions in the classroom, observation sheet given by Wilen (1991) that consists of six levels of questions in the original Bloom Taxonomy which categorized based on four levels of questions classification; (1) level 1 of low order convergent in knowledge level, (2) level 2 of high order convergent in comprehension and application levels, (3) level 3 of low order divergent in analysis level, (4) level 4 of high order divergent in synthesis and evaluation levels. The convergent questions are to assess Lower-order thinking process. While, divergent questions are to promote Higher-order thinking process. The observation was recorded and the data was analyzed into percentages and interpreted descriptively.
Interview schedule -face to face was constructed to the two English teachers. This study provided one prompt question to know the challenges faced by the English teachers in integrating critical thinking questions in the classroom. In addition, the questionnaire was distributed to the students to get information about the reasons why students did not respond to teachers' questions. The questionnaire was adopted from Natthanan (2009) which were classified into three different categories, as follows: (1) the students understood teachers' questions but they could not answer them, (2) the students understood teachers' questions, knew the answers but they did not answer them, (3) the students did not understand teachers' questions and they could not answer.
The students were only required to select one category that matched their reason for their nonresponse, then the students were only required to answer one cause and write their comments to enhance discussion of the result of their reason for non-response within the category they selected. The data was analyzed into percentages and interpreted descriptively. To support the data, document checklist was used to be the available information in relation to critical thinking questions applied by the two English teachers.
RESULTS AND DISCUSSION
The research findings showed that four levels of questions classification (Wilen, 1991) However, the percentages at each level of questions asked by the two English teachers are different. From the total of 405 questions, the highest percentage is in Lower-order questions (78,8%), while the Higher-order questions were only (21,2%) questions. It can be concluded that the most dominant questions asked by the two English teachers were in Lower-order questions. Table 1 presents the findings in detail. In relation to the questions asked by the teachers in four levels of questions classification, the following data provides information about it:
Most dominant questions were in Level 1 (49,13%) which refers to Knowledge Level questions. At this level, the students are expected to store and remember certain information in the learning process as presented in Data 1.
Data 1:
-Give an example of things that can be compared? -He is tall, isn't he? and the next? -What did you do at 6 this morning? -What is the meaning of the event?
In addition, there were (29,62%) Level 2 in Comprehension and Application Levels questions. These levels require students to perform better understanding then apply the knowledge to the appropriate situation as presented in Data 2.
Data 2:
-What is 'Tinggi' in English? Indicate to pronounce words tall, taller, and tallest -Find the past tense in this text and underline the words! -We have three dictionaries, make a sentence which one is 'Lebih tebal' or 'Paling tebal' -I give you one verb 'Wake up' find out the v2 and make sentence by using that verb for past tense lesson Furthermore, there were (13,82%) Level 3 in Synthesis Level questions that require students to analyze a problem, give reasoning and support the argument as presented in Data 3.
Data 3:
-How do you explain the relationship between suffix -er and -est? -What is the relationship between suffix -more and -most? -Classify the text based on daily activities in the form of past tense?
The last, there were (7,40%) Level 4 in Evaluation and Synthesis Levels questions. This level demands students to come up with better solutions for certain problems then produce innovative ideas to act as presented in Data 4. The finding of this research is similar to research conducted in Indonesia by Katemba and Marie (2016) who did a research in Bandung with six different junior high schools English teachers. They reported that the most type of the questions asked by English teachers grouped into Lower-order questions (67.3%). Moreover, Khan and Inamullah (2011) who conducted study in Pakistan secondary school by involving twenty teachers also found that the ratio of Higher-order questions asked by the teachers was very low (20%).
The two English teachers still focused on Lower-order questions because based on results of the interview, the teachers state that the level of students' intelligence has yet to reach the level of Higher-order thinking.
Teacher 1: "First student intelligence itself as initial input besides that there is another thing that is whether or not English is one of their favorite lessons." Teacher 2: "Inviting students to think critically is difficult because there are only a few children who are smart and they like asking questions. Most students are asked whether or not they understand, they answer yes. Are there any questions? No.
Most of them."
This finding coincides with the result of the study conducted by Sholikhati, Mardiyana, and Saputro (2017) , they found that high personal intelligence students can achieve analyzing thinking level, students with moderate personal intelligence being able to reach the level of applying thinking, and students with low personal intelligence able to reach understanding level. It can be assumed that most of students' participants in this study were in moderate intelligence. However, the teachers still asked a Higher-order question even if a little. This means that the teachers have already known and implemented Higher-order questions although the percentage was very low.
In terms of teachers' implementation, the two English teachers started with the basic level of questions, for example, the definition of the lessons, the meaning of the words, translation and ended questions which can be simply answered by saying 'yes' or 'no' (See Data 1 and Data 2). Most of the students were enthusiastic to answer questions even they were asked to open a dictionary because they did not need more explanation. As stated by Bloom (1956) that Lower Cognitive questions represent the lowest level of understanding which required students to recall previous knowledge directly instead of any process of manipulating knowledge.
However, it does not mean that the role of teachers' asking questions in Lower-order thinking could not promote students' critical thinking, because it could drive students to think critically. Teachers gave repetitive questions, feedback and promoted follow-up questions after they asked basic questions to lead students' critical thinking (See Data 3 and Data 4). It was also stated in an interview that the two English teachers firstly asked Lower-order questions to check students' basic knowledge then Lowerorder questions could lead to Higher-order questions. As stated by Wilen (2001) that Lowerorder questions can prepare learners for Higherorder questions. It is similar to a study conducted by Sano (2014) who found that Lower-order questions tended to be focused on basic questions while Higher-order questions seemed to focus on follow-up questions.
From the students' point of view, based on observation students is silence when asked in Higher-order questions because teachers invited students to have discussion to relate the material in deep and meaningful way. It is supported by the result of questionnaire that the cause of students' silence because they were afraid of making mistakes (32,31%). The result of questionnaire is presented in Table 2 . In relation to the students' comments after indicating cause they chose, the result found that most of the students were not convinced of their answer. The students showed their friends instead of directly answer questions. It is also possible if the classroom-environment could lead them to be not confident with their English and fear to be joked by the other friends.
Based on the statements above, it could be pointed out that the lack of confidence could affect students' exposure to speak in the class that can lead thinking critically. The students must have an opportunity to talk without feeling afraid to do some mistakes. Especially, they are in language class which encourages them to deliver what were on their mind. This can be done by building a good classroom-environment.
It was supported by the interview, both teachers said that the unconducive-classroom environment was also a factor that influenced teachers to promote students' critical thinking. Therefore, a good classroom environment must be available to make the students feel positive emotions. The following are the statements from the teachers:
Teacher 1: "In promoting critical thinking also depends on the classroom environment. For example, the class that begins the lesson in afternoon 10.40-12.00, they have not been focus to study. Therefore, the teacher plays a role to improve their mood, through work up activities to make them feel welcome in the class." Teacher 2: "Actually, all the classes I teach are active, but there are two classes 8.8 and 8.7, they are rather noisy so I sometimes have to control the class."
According to Slameto (2003) , to achieve a good command in English for students is caused by two factors that can be divided into internal and external. Internal usually comes from the students themselves like lack of self-confidence. While external comes from the classroom environment.
The unconducive-classroom environment like being laughed by their friends who gave incorrect answers that this such atmosphere would make them afraid to answer the teachers' questions. The researchers assumed that this can be associated with the culture of the city where this study conducted.
This finding is in line with the result of study conducted by Rahmi and Diem (2014) who did research in Palembang with 55 state junior high schools. They reported that classroom environment is correlated positively to students' English achievement. Therefore, a good classroom environment must be available in every school, especially for junior high schools whose students are in the age of growing not only physically but also psychologically, they are sometimes being confused about what they have to and not to do.
This also can be supported by the way of the teacher to make the atmosphere more positive to argue something. Teachers are supposed to make the English lesson more interesting, for example, use some media pictures or videos and raise questions that demand students to come up with problems and solutions. Therefore, teacher's creativity plays a role as stated in interview.
Teacher 1: "The most important thing is teacher's creativity. How the teacher creates a good atmosphere. Using facilities to support the use of digital, such as gadgets or the internet. It can also be through music or videos that students observe and how the teacher raises questions that lead students to think critically." Teacher 2: "Some students are also quiet, understand or not, they are just being quiet. Typical students like that we have to ask questions. If they are confused, we ask again. If they don't understand, we just explained. So it is important by giving them critical questions to make them open, from those who do not know to be aware and those who are not active become active."
It was also stated in an interview where the other challenges to promote critical thinking was parental involvement. As stated by both teachers, parents must establish good communication with children, be directly involved with their education by having efforts to communicate, behave openly and being democratic. The following are the statements from the teachers:
Teacher 1: "Parental involvement has a very important role in influencing students from an early age so they can think critically in problem solving at home. If the father/mother behaves openly to communicate, hears complaints and the willingness of their child or the term is to be democratic. The child will get used to think critically Otherwise, if dictatorial parents impose children's will, they will not be able to grow critical thinking." Teacher 2: "Parents must guide their children to be openminded towards anything so as to lead their children to ask questions about everything"
If there was a problem at home, it caused that the students would have not been focus in the class and make their mood unpleasant. This situation where the role of parental involvement is very important. Parents must establish good communication with children, and be directly involved with children's education. Marzano (2003) claims that one of five key factors that influence school achievement is parental involvement. Seeing parents involved in the education of their children is a good thing because it improves academic performance. Students become more focused on their school work (Kwatubana & Makhalemele, 2015) .
The use of English and Bahasa Indonesia was also applied in the process of teaching and learning. The teachers tended to use English in Lower-order questions. While, if the teachers promoted Higher-order questions they tended to switch from English into Bahasa Indonesia. Based on the interview, the two English teachers also realized that lack of vocabulary of students as one of the challenges that they faced to promote students' critical thinking. The following are the statements from the teachers:
Teacher 1: "Indeed the higher the level of the question the more students take time to answer the question. For example, students give a wrong example even though the aim of the teacher is to make students think. Then they realize it is wrong mam, it should be like that. So, the process of learning cannot be just spoonfeeding." It was also supported by the result of questionnaire that the cause of students' nonresponse was the students could not put ideas into words to answer the questions (13,53%) and thought the content of questions was too difficult and complex (8,73%). (See Table 2 
)
It could be inferred that students were confused to convey words correctly, especially if they were asked for higher-level questions because they needed to think deeply and they were a lack in a number of vocabularies in English to express their idea. Moreover, based on the observation, the lessons taught were comparison degree and past tense which means asking students to know the correct vocabulary and grammar. It is in relation with study conducted by Arjulayana and Srikandi (2019) who state that the lack of mastery vocabulary is the obstacle by students to communicate by using English.
The teachers knew that the problem is students were afraid to say because they were in lack number of vocabularies related to what level they should behave. EFL school students would need an active vocabulary at least 3000 highfrequency words of English or an average rate of seven words per day (Renandya, 2013) . As a matter of fact, how could students elaborate answers that are cognitively demanding to enhance students' critical thinking if students commonly got difficulties in vocabulary and considered vocabulary as difficult aspects. As we know that Indonesia uses EFL (English as Foreign Language), therefore, EFL learners only practice English in the classroom not formed as natural behavior since primary school.
The last due to observation was conducted in two lessons; comparison degree and past tense in 16 meetings, the researchers found out there was no relationship between the lessons teachers taught and the number of higher-order questions asked. Therefore, no matter the material was, the two teachers remained higher-order questions to inject students' critical thinking although only a few questions.
To sum up, the fact that there were Lowerorder questions and Higher-order questions asked by the two English teachers although the percentage of Higher-order questions was very low. This was understandable because the two English teachers in this study have been accomplished Curriculum 13 Training and HOTS (Higher Order Thinking Skills) training so they had been familiar with it. Therefore, the teachers have already known which is Lower-order questions and Higher-order questions although during implementation at the observation the teachers asked dominantly Lower-order questions because the teachers state that the level of students' intelligence has yet to reach the level of Higher-order thinking. However, from the students' perspective, the causes why they did not answer the Higher-order questions were they afraid of making mistakes and lack number of vocabularies in English.
CONCLUSION
This study examined how critical thinking was implemented in the questions asked by English teachers, the challenges faced by the teachers in integrating critical thinking questions in the classroom, and the students' reasons for nonresponse to questions asked by teachers. Concerning the levels of questions adapted to Bloom's Taxonomy based on Wilen (1991) , the result indicated that two English teachers have promoted critical thinking although most of the questions asked by them were in lower-order questions. It does not mean much dominant lower-order questions could not facilitate students' critical thinking, but it could lead students to think critically.
Dealing with the challenges faced by the two English teachers in integrating critical thinking questions were students' intelligence has yet to reach the level of Higher-order thinking skills, unconducive-classroom environment, teachers' creativity itself, parental involvement and students' lack of vocabulary. In the reason for students' non-response in particular questions asked by teachers, there were some reasons behind it. Such as students are afraid of making mistakes, they could not put ideas into words, and lack of vocabularies.
